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Abstract 
This paper is a result of a theoretical approach that explores the challenges facing the process of improving teacher education in a 
contemporary moving world and highlights the importance of changes at the level of the learning experiences construction. The 
present study calls attention on a few points of reference regarding shaping learning experiences of the future teachers, on the 
basis of an appropriate formation vision that values: awareness, openness, inquiry, reflection, choice, ethical responsibility and 
appropriate professional behavior.   
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1. Paper rationale 
A question facing researchers and practitioners today is how to design better learning experiences that actually 
involve students and allow them to explore and share the perspectives of their own development in meaningful 
contexts. When the learners are future teachers, the challenge that faces their trainers is beyond how to administrate 
the science or the art of teaching. It is very important to develop an open professional identity that allows them to 
search for learning opportunities in a wide context built on the beneficiaries needs coordinates. Given that the 
Romanian education system is in a process of restructuring the educational path of future teachers, it seems 
important for us to emphasize the role of an appropriate formation vision, build on reflective foundation. 
Does the reflective teachers’ training perspective help to create new insights into the school culture and sustain 
the teaching style development? Can the educational value of inquiry and critique open a new world of opportunities 
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in the professional development of teachers? The contemporary teacher education has to be viewed in terms of 
training or it is necessary to switch our perspective on formation coordinates? How to build learning experiences of 
prospective teachers regarding these changes? These are just some guidelines that will help us to shape a picture of 
contemporary needs for professional development in the teaching career. 
2. Paper theoretical foundation and related literature 
2.1 Developing professional identity in a sense of readiness for a moving world 
An interesting image on teacher identity is given by J. Coldron and R. Smith (1999). The authors consider that 
teachers are engaged in creating themselves as teachers, developing sense of their professional identity: „Being a 
teacher is a matter of being seen as a teacher by himself and by others; it is a matter of acquiring and then redefining 
an identity that is socially legitimated.” (p.712)  
H. Niemi (2000) identified two directions regarding contemporary trends in teacher education: one related to the 
quality control of teachers and teacher education and the other focused on ethical responsibility on which the 
professional role and status of a teacher is built. There are some difficulties in developing teacher education on the 
coordinates of a contemporary moving horizon, suggests the author, sustaining that this comes from the fact that 
„teachers are educated for a stable world” (p. 25). That’s why he puts in discussion the concept of  teachers’ 
readiness related to the work of teachers in the classroom (and the approach is easier from this point of view) but 
things get harder when it comes about the relation with partners, social workers and working life.  
The ability to reflect on the diversity of action possibilities regarding the professional development and the 
teaching activity is also a benchmark in teacher education: „Teachers need to become aware of the plurality of 
approaches and ways of doing things.” (J. Coldron and R. Smith, 1999, p.722)  
Teacher training programs have to be interested in sustaining the future teachers’ development both regarding 
being professionals and behaving as professionals. The specific traits for each perspective were pointed out by C. 
Day (1999, p. 6) based on a study results on English teachers perception related their professional identity. In this 
regard being a professional reflects those particular standards of knowledge and skills which generate a qualification 
status and determine a degree of public respect, while behaving as a professional involves dedication, commitment 
and responsive behavior to the internal and external challenges of the school environment as well as the relationship 
network built with students, colleagues, parents, partners and other agents. 
 
 
2.2 Being aware of the teachers’ emotional needs 
 
The results of a six-year (2003-2009) longitudinal research project (A.J. Hanson et al., 2009), focused on 
beginner teachers’ experiences of initial teacher training in England, show that the experience of becoming or being 
a teacher can be associated with feelings of enjoyment and satisfaction, or it could be a source of frustration and 
unhappiness. The research pointed out a few key factors that can be associated to the degree of enjoyment, 
retention/attrition and perceived effectiveness regarding teaching: the received support (from mentors or 
colleagues), the relationship with pupils, the level of the acceptable work-life balance. The longitudinal research 
findings suggest also that it is very important for beginning teachers to have near them people who are willing and 
be able to listen, to treat them as a whole person, to take in consideration not only the professional but also the 
emotional needs, to have access to resources, to provide ideas to their teaching, to sustain their autonomy, to 
facilitate access to other training opportunities, to give advice regarding the possibilities of career development.  
C. Day definition on professional development of teachers goes beyond acquiring the content knowledge and 
teaching skills and focuses on „all natural learning experiences and those conscious and planned activities” related 
to the quality of education. The author consider that professional development is a „process by which, alone and 
with others, teachers review, renew and extend their commitment as change agents to the moral purposes of 
teaching; and by which they acquire and develop critically the knowledge, skills and emotional intelligence essential 
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to good professional thinking, planning and practice with children, young people and colleagues through each phase 
of their teaching lives”. (C. Day, 1999, p.4) 
 
 
2.3 Building a significant learning context 
 
Reflecting on the acquisition of teachers’ professional knowledge S.M. Wilson and J.Berne (1999, p.197) 
conclude that teacher learning is fragmented, swinging between voluntary and mandated approaches and the 
learning context is a significant factor that shapes the path of professional development. 
C. Day (1999) state that teacher learning occur and it is necessary both in or out the workplace context, but 
beyond these coordinates the perspective of teacher learning is the most important one. According to this he 
recommends „a learner-focused perspective” instead of „a trainer-focused perspective”. A significant learning 
context is also determined by the quality of interpersonal relationships: „Interpersonal relationships are also crucial 
in establishing a productive learning environment.” (A. Reed, 2000) 
 
2.4 Increasing collaboration with the professional community 
 
Linking the quality of teaching and learning in schools with the professional development of teachers, 
L.Invarson, M. Meiers and A. Beavis (2005) analysed four evaluation studies completed by Australian Council for 
Educational Research under the Australian Government Quality Teacher Programme, regarding the professional 
development programs developed in Australia during 2000-2003 and delivered in different modes: workplace 
learning (action research, coaching and mentoring), institutional learning, online learning, participation in formal 
award programs, conference and seminars. The data was gathered from 3250 teachers that participated in over 
eighty different programs and completed a common survey instrument designed to describe the impact of the 
programs on  their „knowledge, practice, sense of efficacy, and their’s students learning” (the teachers were 
surveyed at least three months after their participation in the program). The study results show, together with other 
findings, that the variable professional community is significant related to the impact of the program on teachers’ 
knowledge and practice. The relation between teachers and the professional community they belong to was 
measured on three coordinates: discussing teaching and learning with colleagues, increasing collaboration in 
planning, teaching and assessment activities, sharing ideas on the program with other teachers. 
Considering a professional community as a group of people, viewed inside or outside a school, who can 
„mutually enhance each other’s and pupils’ learning as well as school development”, L. Stoll et al. (2006), based on 
a review of the literature, points out five features of the professional learning communities: shared values and vision, 
collective responsibility, reflecting professional inquiry, collaboration, promotion of group and individual learning. 
 
2.5 Encouraging a reflective behavior of teachers  
 
The reflective behavior of teachers analysed by C. Day (1999) is structured on a three dimensional perspective, 
based on a model developed by Schӧn (apud C. Day, 1999, pp. 27-30): reflection in action (connected with the 
decision-making process of teachers engaged in teaching activities; being context-bounded is a feature of it), 
reflection on action (before and after teaching actions) and reflection about action (a direction suggested by C. Day, 
which involves inquiry into the moral, ethical, political and istrumental issues related with teaching thinking and 
practice). A behavior based on inquiry is efficient both for development of the professional identity  and  for the 
quality of teaching: „In the broadest sense, teachers who reflect in, on and about the action are engaging in inquiry 
which is aimed not only at understanding themselves better as teachers, but also at improving their teaching.” (C. 
Day, 1999, p. 22) 
Based on literature review, L. Darling-Hammond and N. Richardson (2009) help us to build an image of   
professional development that provides opportunities of an active learning in a continuous perspective, in a 
supportive environment and as a result of an inquiry validated in the professional community: „Current research 
suggest that providing intensive, content-rich and collegial learning opportunities for teachers can improve both 
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teaching and student learning. When schools support teachers with well-designed and rich professional 
development, those teachers are able to create the same types of rigorous and engaging opportunities for students- a 
foundation for student success in school and beyond.” (2009, p. 50) 
3. A few benchmarks for teachers’ education in contemporary world 
Our research concerns, developed in the context of involvement in the initial teacher training program sustained 
by Stefan cel Mare University from Suceava, Romania, focused on determining those factors that generate 
significant changes in teachers’ behavior and influence their career options (C.C. Balan, L. Bujor, N.L. Serdenciuc, 
2012; N.L. Serdenciuc, 2012; N.L. Serdenciuc, 2013).  These concerns are consistent with the current issues that the 
decision-making structures in the Romanian education are interested in, having the intention of improving the 
prospective teachers’ selection process and increasing the quality of teacher training program. When it comes about 
the ethical dimension of teaching and the professional identity in the context of lifelong learning we think that the 
training perspective is not enough and there has to be a whole vision of the teacher formation, beyond skills and 
competencies used in specific activities: proactive behavior, openness to lifelong learning, increased sensitivity to 
the cultural context, integrated learning experiences, teaching motivation built on altruistic coordinates.  
As we early stated (N.L. Serdenciuc, 2013), the teaching profession has to be built on a proactive behavior in the 
context of openness to lifelong learning. That is why sustain the development of the training programs in a 
perspective of the integrated learning experiences, for a coherent pathway of professional development in the 
teaching career. The two types of learning experiences that we are dealing with: the ones received during teacher 
education programs and the others offerred  to the potential beneficiaries through teaching have to be constructed for 
raising the individual chances for the social integration and for the professional success.  
Shaping learning experiences in a perspective of an increased intercultural sensitivity, generated by an 
instructional design based on the cultural potential management is a possible answer to the challenge raised by the 
presence of cultural diversity in education. (N. L. Serdenciuc, 2012)   
Knowing the fact that the initial psycho-pedagogical training program influences the attitude toward teaching 
career (C.C. Balan, L. Bujor, N.L. Serdenciuc, 2012) we think that it is very important to build learning experiences 
of future teachers as to sustain a positive attitude towards school mission, towards the beneficiaries’ potential, 
toward personal growth and the professional development. 
Based on the research findings and the conclusions of theoretical reflections, we choose five dimensions of 
interest that should be taken into account in the context of changing the initial educational path for teachers in the 
Romanian education system: developing a professional identity according to the accelerated changing needs of 
prospective beneficiaries, being aware of teachers’ emotional needs, building a significant learning context, 
increasing collaboration with the professional community, encouraging a reflective behavior of teachers. That is 
why we structured the previous chapter of this study on these five dimensions, using arguments from literature to 
draw attention on the complexity of teacher education, that should be managed both at the macro level (the whole 
system of teacher formation) and at the micro level (building learning experiences for teachers). We will try to 
discuss below the five dimensions already mentioned, focusing at the micro level of analysis, putting them in 
context with the contemporary challenges of teacher formation process in Romanian education system. 
4. Shaping learning experiences for a genuine formation of the future teachers 
The learning experiences of future teachers configure the context of their personal and professional development. 
This is the way that the sense of their professional identity is built and the basis of their competencies are 
established. We consider that the teacher education programs have to offer not only theoretical models and contexts 
for practicing teaching strategies but also encourage experiencing different ways of teaching for a successfully 
applying of the gained understanding to new situations. That is why we present below a few ideas that can be used  
as coordinates in the process of reforming teacher education, beyond the structure changes (following the intention 
to improve the process of development the teachers’ competencies by changing the pathway of the initial teacher 
training in Romania: a two-years master program followed by a year of practical training in an educational 
institution, stipulated by the National Education Law, no.1/2011).  
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Raising educational quality becomes a constant concern of theorists and practitioners in the educational field. 
P.Musset (2010) considers, based on the literature review, that changes made in the initial teacher education and 
recruitment, along with the development of the means of in-service teacher training is the most effective way to 
increase the quality of education. We consider that raising quality in teacher education means a vision change 
beyond the organizational change, a vision integrated in the whole learning process and expressed by the 
construction of  the future teachers’ learning experiences. 
The initial teacher education in OECD countries has in common the following dimensions of formation: courses 
on content knowledge (about specific subject-matter), pedagogical knowledge (focused on teaching techniques) and 
practical school experience (P. Musset, 2010).  
Preparing teachers for a changing world implies designing learning experiences both in a changing context and 
for a dynamic structure. That is why the professional identity building process must be seen as a lifelong challenge. 
The openness for a dynamic structure, the flexibility of approaches, anchored by a core related to a socially 
legitimated status and linked to a sum of ethical values, must guide teachers’ professional behavior.  Learning 
experiences must prepare the future teachers to manage their authority according to the ethical coordinates of their 
status, in order to sustain their decisions in the whole teaching activity and in terms of building the network of 
relationships with students, parents and other actors of the educational field.  
Learning experiences for the future teachers are not only opportunities for satisfying their cognitive or emotional 
needs but also a way of nurturing needs, that helps building the sense of their personal and professional identity. 
Perhaps too often the question related to emotional needs is approached, in education systems, in terms of the 
beneficiaries’ requests. We have to focus also on the teachers’ emotional needs that build the frame of their 
teaching. According to the literature findings, the quality of teaching is related to the feelings of enjoyment and 
satisfaction of teachers and these are sustained by the specific traits of teacher-student relationship and by the 
support received from the part of the professional community. That is why we think that learning experiences of 
future teachers have to value study groups as learning communities, viewed in terms of possible professional 
learning communities.   
The professional learning communities have an important role in building the knowledge and in deepening 
understanding related to teaching responsibilities. The expertise of the professional community is a valuable 
resource that has to penetrate teacher training system to better address the challenges facing prospective teachers.  
The relation with the professional community is built on a reflective behavior basis. This means that practice has to 
be related to inquiry, followed by reflection and then validated through experience, based on an engaged 
involvement with the intention of competencies building. In teacher education it is very important for us to establish 
an appropriate balance between a reflective discourse and practice in order to improve the opportunities for learning 
and to strengthen the effectiveness of instructional process. Teacher training has to become a training in inquiry 
challenge: „Training in inquiry also helps teachers learn how to look at the world from multiple perspectives and to 
use this knowledge to reach diverse learners.” (L. Darling-Hammond, 1998) 
Learning experiences of future teachers have to generate a state of awareness (viewed as a prerequisite for a 
reflective behavior) as a dynamic transition from the inside perception of the own professional behavior to the 
outside feed-backs and vice versa, in order to sustain the functional structure of an appropriate behavior, based on 
flexibility and on the ability to notice the available  alternatives in a horizon of multiple options.  
5. Conclusion 
     In our opinion, a few coordinates that have to be taken into account, following the intention to improve teacher 
education in Romania, are related to the question of the formation process shaping by providing a significant 
learning context that meets the emotional needs of the future teachers, generating communication networks in a 
cooperative perspective of learning communities, encouraging the reflective behaviour and sustaining the 
professional identity development. 
     The need for change, integrated into the personal and the professional development process, a cross-disciplinary 
approach in the field of educational sciences, the ability to develop learning experiences with (not only for) 
education beneficiaries are likely to be more appropriate coordinates to build an educational environment for future 
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